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Becoming an educator has let me pursue a lifelong goal of empowering others by helping 

them develop both creative and critical thinking skills. At UC San Diego, I have had the 
opportunity to teach for the Department of Communication and the Culture, Art, and Technology 
Writing Program (CAT) for six years. In these roles, I received pedagogical training and 
developed skills in experiential learning, digital literacy, and collaborative project-based 
learning. I received additional training in peer education and innovative assessment as a 2011 
UCSD Center for Teaching Development Summer Teaching Fellow, as well as by participating 
in pedagogy workshops through FemTechNet and the Cal.STS network. As a lecturer in 
Communication, I have applied this training at several classroom scales, including a 10-student 
junior seminar on digital culture, a 45-student intermediate elective on gender and science, and a 
100-student introductory survey course with three teaching assistants. As a senior TA/faculty 
liaison for CAT, I served for several quarters in a leadership role in which I helped to develop 
lesson plans, articulate curricular objectives, and troubleshoot teaching issues for teams of 
faculty and 5 to 10 TAs.  

As an educator, my goal is not to tell students what to think, but rather to provide them 
with important things to think about, tools for creating knowledge about those things, and 
opportunities to develop diverse skills in communicating this knowledge broadly. To this end, I 
design lessons and lectures to provide both a model for analytical work and an engaging, 
multimedia experience. I set up each class with a set of key questions, presented on a slide, 
which become a touchstone for lecture and discussion. Whether teaching in large lecture halls or 
small seminar rooms, I pace class time so that I rarely speak for more than 20 minutes at a time. I 
lead seminars in a Socratic style, while in lecture I use peer instruction methods that encourage 
students to participate in their learning and that of their classmates. After introducing key 
concepts in a lecture, I encourage the students to see their value by presenting an illustrative 
multi-media resource—such as a website, short video, image, or text passage—that provides an 
object for shared analysis. I then post a slide that poses analytic questions that require the 
students to apply the concept. I give about three minutes for them to talk with one another or 
free-write a response before we discuss their ideas. This not only encourages students to see 
analytically, but also often leads to great discussions—even in lecture halls—because the 
conversation is grounded in the analysis of a multimedia text that is fresh in their minds. Giving 
the opportunity to listen, see, write, discuss, and reflect helps to keep everyone engaged and 
included, while reaching students with diverse learning styles. In my course evaluations, students 
often write that they appreciate my use of multimedia in the classroom and feel it makes difficult 
course concepts accessible. 

For example, in my lecture addressing the question, “How are racial ideologies embedded 
in media technologies?” I draw on Lorna Roth’s article on the technological racism of 
photography, “Looking at Shirley, The Ultimate Norm,” and introduce her concept of 
“dysconscious racism.” Lecture begins with the claim that media technologies do not represent 
the world naturally, but rather entail cultural-bound choices. I illustrate this with a variety of 
celebrity magazine covers that demonstrate how photographic technology biases against dark 
skin tones. I show examples of the Vanity Fair magazine special Oscar’s issue cover, a group 
shot of the annual award winners which historically excluded black actors, the magazine 
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claimed, because of the technical difficulty of lighting diverse skin tones. Posing the question, 
“In what ways does this image represent racism?” can lead to an important discussion about the 
difference between dysconscious, technological racism and overt, ideological racism. 

I want my students to come away from class with the sense that their own ideas and 
experiences are valuable contributions to scholarly thought and that coursework is less about 
earning a grade than working through ideas and developing skills. A high point in teaching came 
for me when a student approached me after a lecture on “Virtual technologies and the self” to tell 
me that her final project for an art class was a series of portraits of people in crowded places 
immersed in their mobile devices. I invited her to present this project in the following class. 
During her presentation—without my prompting— she described how her images illustrated 
concepts we had discussed. I felt privileged to have the opportunity to offer someone a chance to 
deepen her understanding of her own creative work and to be able to share both that work and 
that understanding with others.  

In designing assessments, I supplement traditional essays with assignments such as 
making comics, editing Wikipedia entries, writing blog posts, designing exhibits, and doing 
multi-media presentations in order to give students practice in translating ideas across both 
media and audiences. I want them to develop diverse communication skills, but I also find that 
the more learners experiment with how they communicate ideas, the more they learn.  

Overall, I emphasize that I am not interested in whether they memorize the “right” 
answer, but rather want them to cultivate a sense of how scholars make and support arguments. 
Many students find this kind of thinking challenging, but I have had the pleasure of seeing many 
ah-ha! moments in office hours when a series of well-posed questions leads a student to start 
seeing scholarship as conceptual and creative work rather than rote learning. To encourage this, I 
usually assign several “reflections” that require students to explain the argument of a reading, 
comment on it, and raise questions about it. This promotes the habit of demonstrating one’s 
understanding of a point of view before critiquing it, which I believe is a key skill for responsible 
social life. I also always create course websites or use Blackboard to offer an online extension of 
the classroom. In addition to providing a space for posting course materials and grade progress, I 
find that using course blogs and online discussion boards encourages participation by ESL 
students who may feel less comfortable speaking in class, while the social aspect promotes a 
sense of personal responsibility and integrity in student work more broadly.  

Every class I teach also offers an opportunity to conduct original research so that students 
gain hands-on experience of knowledge-making practices. For example, the student taking my 
core course in human communication conducted mini-ethnographies. They had to observe and 
take detailed notes on a communication interaction, then analyze it using a course concept. Many 
produced great papers that showed both creativity and analytical rigor: they clearly both had fun 
doing the research and learned something they found truly interesting. To support the planning 
and writing up of research, I strongly suggest—and sometimes require—students to meet with 
me individually. These meetings are often profound spaces where I get to help students work 
through ideas that genuinely excite them or help to guide them through the anxiety of figuring 
out how to address a question whose answer is not yet known. 

Empowerment is rooted in communication: it is not only the foundation for collaboration, 
but also for being heard and for developing empathy. Most of my students will not become 
academic researchers, but in structuring our time together, I aim to help them develop diverse 
techniques through which they can learn how to make and communicate knowledge across 
diverse social and professional arenas. 


